
Relationship and Sexuality Education 

Curriculum Level 5 (Years 9 & 10, 14 – 15 years)  

 

(Note: It is imperative that parents are consulted about the content of these lesson plans as controversial topics such as transgenderism, abortion, and pornography are 

canvassed. The lesson plans may need to be adapted or deferred for teaching later, depending on the wishes of parents and the sophistication and maturity of the particular 

cohort of students.) 

Ko au – All about me 

(Note: Many information sources fail to differentiate between sex and gender and it is crucial that students understand this difference. Mammals have two sexes – male and 
female – but only humans have gender which is the particular way that males and females are expected to dress and behave according to their culture and time. It is not possible 
for a person to change ‘sex’ but a person can change their ‘gendered’ behaviour. Boys and girls may dress, behave, and have interests as they wish but the sex they were born as 
remains the same.) 

Learning Outcome Activities Suggested Resources 

▪ Know that in society, there are diverse sexual 
orientations and gender and sexual identities, 
as well as diverse beliefs about them. 

 
 

▪ Before and After Definitions. Provide a list of 

sexual orientations, gender identities, and 

common rainbow slogans such as ‘transwomen 

and women’ with a mixture of true and false 

definitions. Students tick whether the 

definitions are true/false/ or don’t know. 

Collate the answers for the class as a whole, for 

later comparison.  

▪ Review the difference between sex and 

gender. (Sex is determined by the body organs a 

person has for reproduction. Gender is the 

behaviour a person adopts, heavily influenced by 

the society in which they live.)  

▪ Collect a series of images of adults and children 

participating in various activities in a range of 

cultures. Ask the students to categorise them 

into activities they are doing because of their 

sex (e.g. breastfeeding) or because of their 

▪ A spectrum of attraction. 

https://www.youtube.com/watch?v=IaDn_U8J

RMM 

(Note: Uses the term ‘pansexual’ instead of ‘bisexual’.)  

▪ Gender Minorities 

https://genderminorities.com/glossary-

transgender/ 

▪ Range of gender identities 

https://www.youtube.com/watch?v=i83VQIaDl

Qw 

▪ Gender Identity – the REAL sex talk. 

https://www.healthnavigator.org.nz/videos/g/

gender-diversity-videos/gender-identity/ 

▪ My Friend is Transgender. 

https://youtu.be/9DO7wSU1tCA?list=PLwKLUK

hFLWhYJS3icnPOO049G6k0lm1jq 

▪ Sex determination 

https://youtu.be/D2hVgujy2E8 
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gender (e.g. wearing particular clothing, doing 

particular jobs or chores). Include images of 

people behaving in gender non-conforming 

ways especially in different cultural settings. 

Encourage discussion and justification of the 

classifications. Notice that most human 

behaviour is heavily influenced by the gender 

expectations (sex stereotypes) of that 

particular culture. Emphasise that a person’s 

sex stays the same even if their behaviour may 

fit an opposite sex stereotype.  

▪ Review sexual orientation. Watch the video “A 

Spectrum of Attraction.” Discuss ‘gender 

identity’ and why it is not a sexual orientation.  

▪ Use the data from Stats NZ to prompt 

discussion about the range and prevalence of 

sexual and gender diversity in NZ. 

▪ What are the beliefs and aims of LGBTQIA+ 

organisations?  Divide class into groups to view 

gender identity resources and create bullet 

points of the beliefs and aims described. (e.g. 

the belief that people can change sex, that 

gender is immutable, that it’s disrespectful to 

ask questions about past identities etc.) 

– View the Gender Minorities “Trans 101 

Glossary of Terms” particularly the 

statements about sex, sex characteristics 

and the sex binary.  

– Watch the video “Range of gender 

identities.” 

– Watch the video “Gender Identity – the 

REAL Sex Talk.”   

▪ LAVA (Lesbian Action for Visibility) 

https://www.lava.nz/ 

▪ Statistics NZ 

https://www.stats.govt.nz/news/new-sexual-

identity-wellbeing-data-reflects-diversity-of-

new-zealanders 

▪  
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– Watch the video “My Friend is 

Transgender.”  

– Watch the video “Sex Determination.” 

▪ Discuss each of the beliefs identified by the 

class and why not everyone agrees with them 

or sees them as positive. Students should be 

able to recognise that gender identity ideas are 

predicated on sexist stereotypes; that the false 

assertion that a person can change sex through 

‘transition’ can lead to physical mutilation and 

lifelong medical dependency; that the 

terminology “sex assigned at birth” is incorrect 

and that “intersex” is a rare medical condition 

not a sexual or gender identity (and therefore 

doesn’t belong with the LGBTQ.) 

(Note: Be clear that people should be free to dress and 
behave as they wish without having to claim a 
transgender identity. Refer to gay or lesbian websites, 
such as LAVA, to demonstrate that many LGB people are 
critical of the beliefs of trans activists.) 

 

• Watch the video “Sex is Real” and discuss, 
comparing and contrasting the ideas with those 
in the videos previously watched. 

• Repeat the definitions task. Collate the ‘after’ 
answers and make a comparison with the 
‘before’ class answers. In what ways do the 
students have a better understanding? What 
questions do they still have?  

(Note: Provide a question box and every student with a 
piece of paper that they put in the box at the end of the 
lesson so that questions can be asked anonymously.)  

● Know about a range of cultural approaches to 
issues of sex and sexuality and how these relate 

▪ Sex and the Law. Ask why societies would have 

laws about sex and sexuality. Brainstorm a list 

 

https://solved.wixsite.com/resist/information/sex-is-real


to holistic understandings of wellbeing, e.g. in 
terms of: – varying perspectives on 
contraception, abortion, and reproduction for 
different people, such as teens, heterosexual 
couples, same-sex couples, and single parents 
– cultural, generational, and personal values 
related to relationships and sexuality. 
 

of topics where there are laws in NZ – age of 

consent, marriage, contraception, abortion, 

homosexuality, sexually transmitted infections, 

censorship, pornography etc.  

▪ In small groups, ask students to research one of 

these topics and report back to the class. 

Research should define the terms, discover 

what the law is today, how and why it might 

have changed over the past 50 years, and 

whether everyone agrees with the current law 

and why they hold that view. Opinions from 

different cultures, age groups, sexualities, and 

both sexes should be canvassed.  

▪ Sex and morality. Societies also have a wide 

range of values and attitudes to sexual matters 

that are not laws but do strongly influence 

behaviour.  

▪ Conduct an anonymous class or school survey 

asking about topics such as teenage 

parenthood, sex outside marriage, same-sex 

marriage, ‘cheating’, arranged marriage, single 

parents, the definition of promiscuity, modesty 

etc. Gather opinions from a range of ages and 

cultures as to whether these matters are 

always of concern / of concern only in some 

circumstances / or of no concern at all. If 

possible, categorise the answers by age, sex, 

culture, and religion. Record and discuss the 

findings.  

(Note: It is important to emphasise that there is a wide 
range of beliefs about sexual matters and students 
should seek and discuss the views of their families.)  



● Reflect critically on how society’s practices 
connect with issues of body image and gender 
norms; and develop strategies to promote 
inclusion and wellbeing.  

 

▪ Ask class to find examples of peer pressure to 

look and behave a certain way from media they 

watch. View these as a class and discuss the 

negative effects of the pressure. Be sure to 

include pressure on both boys and girls to look 

‘hot’ and be popular.  

▪ Discuss how ignorance and embarrassment can 

contribute to young people not receiving the 

best sexual health care. Watch videos about 

sexual health care and emphasise its 

confidentiality.  

▪ Create several scripts of useful ways to respond 

to peer pressure and exclusionary behaviour. 

Role play these scripts and video them to share 

with other classes.  

▪ Discussing Sexual Health History  

https://youtu.be/Q2TIfjnCP4Q 

 

▪ STI facts 

https://www.healthnavigator.org.nz/videos/s/s

exual-health-for-young-people-videos/just-the-

facts/ 

 

 

 

 

Ko aku hoa – Friendships and relationships 

Learning Outcome Activities Suggested Resources 

● Understand how people’s ideas about love, 
intimacy, attraction, desire, romance, and 
pleasure can affect wellbeing and relationships. 

● Understand how to manage intimate 
relationships (involving attraction, love, and 
desire) and relationship changes (including 
changes to relationships online and using social 
media).  

 

▪ Use the results of the class survey on sex and 

morality (above) to help create about 15 

realistic, rounded, male and female characters 

and give them names. For example: Alex is a 

sporty, religious boy who wants to marry 

before having sex; Bailey is a popular rebel who 

is same-sex attracted; Chloe is a quiet, music-

loving girl who feels lonely.  

▪ In small groups, ask the students to randomly 

pair the characters and describe the challenges 

each pair would face if they were friends and if 

they became romantically involved. How could 

they resolve their differences? Are there some 

 

https://www.healthnavigator.org.nz/videos/s/sexual-health-for-young-people-videos/just-the-facts/
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pairs where their differences are too great to 

be resolved and, if so, how should they respond 

to each other? Groups report back their 

reflections to the whole class.  

▪ Ask students to provide some real examples of 

relationship conflict from social media (with 

names redacted). Discuss how the conflict 

would make each participant feel and the best 

way to respond in each situation, including 

seeking help from adults when appropriate.  

▪ Create a chart of ‘best practice online’ to 

display on the classroom wall.  

 

● Have skills for enhancing relationships, 
including skills for:  
– strengthening personal identity 
– effective communication – assertiveness 
– negotiating intimacy 
– giving and receiving consent 
– dealing with pressure 
– demonstrating care and respect. 
 

▪ In small groups, ask students to research how 

to develop and apply one of these skills in a 

variety of situations (friendships, employment, 

within the family, and intimate relationships).  

▪ Report back to the class, preferably using a role 

play to demonstrate the skill being used. They 

could show a negative scenario, where the 

person doesn’t use the needed skill, followed 

by a positive scenario, where using the skill 

leads to a good outcome.  

 

 

 

Ko tōku ao – Me and the world  

Learning Outcome Activities Suggested Resources 

● Are able to analyse representations of sex, 
sexuality, and relationships (in social media, 
advertising, and entertainment, including 
pornography) in terms of their impacts on 

▪ Ask students to think of the five most 

important values or behaviours that contribute 

to a healthy sexual relationship – eg honesty, 

▪ Keep it Real Online 

https://youtu.be/bQKPWq38cVY 

▪ Changing the kōrero around pornography 

https://youtu.be/bQKPWq38cVY


relationships and wellbeing and can use a range 
of strategies to take action when these affect 
their own wellbeing or that of others. 

● Understand school and community policies and 
events that support sex, gender, and sexual 
diversity. 

 

communication, consent, safe sex etc. Use 

‘Word Cloud’ to create a graphic that shows the 

most important ingredients. Discuss why 

consent, mutual enjoyment, and safe sex 

should be in the top 5 ingredients. If students 

did not rate them highly, discuss why.  

▪ Find examples of ways in which social media, 

advertising, and entertainment all undermine 

healthy sexual relationships. Discuss how these 

negative influences could be counteracted – eg 

by opposing sexual bullying or by self-

restricting social media use.   

▪ Before discussing pornography with the class, 

watch the MOE video “Changing the kōrero 

around pornography” which gives important 

background information about this topic from 

the teen perspective.  

▪ Watch the video about teens accessing porn 

meant for adults and the video “Porn the REAL 

Sex Talk”.  Discuss whether watching porn is 

prevalent amongst teenagers and identify the 

negative effects it can have on individuals and 

on relationships.  

▪ Watch the video about ‘porn literacy’ and 

discuss the pros and cons. Have a class vote 

about whether it’s better to teach ‘porn 

literacy’ or try to get rid of porn altogether.  

▪ Discuss and identify strategies students could 

use if they are concerned about their own or a 

friend or partner’s use of porn.  

▪ There are a large number of PRIDE community 

events every year and there may be events in 

your school too. As a  class choose one event to 

https://training.education.govt.nz/pages/m

ediacontent.jsf?mediaId=1136920&catalogI

d=849811&menuId=112475&client=extern

al 
▪ Porn the REAL Sex talk. 

https://www.youtube.com/watch?v=VAIg99JR

odI 

(Note: This video mentions ‘dental dams’.) 
(Note: We recommend stopping this video at 8.19 if you 
do not want to discuss the concept of “ethical porn”.)  

▪ Porn Literacy 

https://youtu.be/_6s4roSfLMc 
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analyse, for example a PRIDE parade, a 

Rainbow group in school, Drag Queen story 

time at the local library, or a community 

Rainbow pedestrian crossings.  

▪ Critically evaluate the event’s purpose and 

whether it meets that purpose by asking both 

participants and bystanders how they feel 

about it. A wide range of views should be 

sought, from all age groups, different cultures, 

and different sexualities. For example, if the 

purpose is to make people feel more included, 

does it achieve that or does it make some 

people feel more excluded?  

(Note: This activity requires a depth of honesty that may 
be very difficult to achieve and that is a discussion worth 
having too.) 

▪ Discuss whether it is necessary to have specific 

events to encourage kindness and inclusion 

and, if so, ask students to design an event that 

could be supported by the majority of the 

community they live in. This would require 

seeking input from a wide range of people and 

ensuring representation of the cultural beliefs 

and values of everyone.    

 

Note: Use the “Question Flowchart” to assist in answering questions in an age-appropriate way. 

 

https://f0d3e1e3-7d41-4504-a7cf-6e78f831d845.usrfiles.com/ugd/f0d3e1_9c2cc4390dfe418ba329fc35f8991fa7.pdf

